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Dear DCPS Stakeholder: 

 

The Duval County School Board is committed to a Developmental Responsiveness Plan and 

developing a culture that ensures all students have access to high-quality schools, and are staffed 

with excellent leaders and teachers. As you know, leadership is crucial and leaders have the 

potential to unleash latent capacities within organizations with the goal of improving outcomes.  

With this said, improvement efforts begin with a blueprint that identifies opportunities for growth 

but with the end in mind.  Enclosed is an updated plan for building capacity in understanding the 

needs of the individual student as part of the overall learning process.  The design helps cultivate 

systems that organize the approach and support adults within the system to assume their part in 

realizing each student’s full capacity. 

The Developmental Responsiveness Plan provides insight with three major sections addressed in 

each topic: 

 

1. Strategies for Implementation 
2. Accomplishments 
3. Areas of Opportunity 

 
This plan addresses a wide range of topics from positive behavior supports and mental health 

literacy, to the hearing office, school social work, and teen parent programming.  Embedded in each 

topic is information that clearly identifies our current status and provides actionable next steps that 

will assist with improving all schools in meeting the needs of the whole child. 

 

Sincerely, 

Ashley Smith Juarez 

Board Chairman 

  

II. Letter from the Board 
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It is essential for each school in Duval County Public Schools to be a healthy, respectful, and 
supportive environment in which students can learn and teachers can teach. As such, focus will 
continue to be placed on development of the whole child by providing avenues for students to 
attain high levels of academic achievement while meeting the social-emotional needs through 
multiple opportunities for enrichment.  Teachers must be afforded opportunities for professional 
learning that enhances their capacity to establish and sustain highly engaging learning 
environments while remaining sensitive to individual student needs.  Efforts to address safety, 
school climate, and behavior must be positive, proactive, instructional and collaborative with a 
strong focus on prevention and intervention. 

Beginning with the 2013-14 academic year, and continuing into the 2016-17 school year, our 
district has continued to fortify its commitment to building and supporting school cultures that 
focus on reinforcing positive behaviors and strengthening school communities.  Through a 
Positive Behavioral Interventions and Supports (PBIS) framework, the district will build upon a 
continuous improvement model to develop, implement, and refine a culture of behavior and 
discipline conducive to teaching and learning.  Our commitment to developing the whole child is 
manifested through reforming our approach to safety and discipline.  Through the platform of 
positive behavior supports and a progressive discipline plan, we shift from viewing the student 
and the misbehavior as synonymous, to one where we value the student and offer support for 
skill building and development. 

This Multi-Tiered Behavioral Framework (MTBF) is critical for enhancing adoption and 
implementation of a continuum of evidence-based practices to achieve academically and 
behaviorally important outcomes for all students.  The office of Student Discipline and Support 
Services, newly named the Office of School Culture and Climate for the 2016-17 academic school 
year, establishes structures and supports for professional learning and technical assistance to 
schools and community partners, Deans of Discipline, school administrators, teachers and other 
stakeholders in the implementation of restorative practices, early warning systems, bullying 
prevention efforts, and crisis response procedures.  Additional programs include: In-school 
Suspension, Alternative to Out of School Suspension (ATOSS), Night-time Substance Use 
Prevention Counseling Education Program, Student Option for Success Program (SOS), and 
mental health services.  These programs on each end of the continuum allow our district to foster 
prevention and intervention and reinforce supportive learning environments for students and 
teachers. 

In the 2015-16 school year, the district continued to incorporate a progressive approach to 

discipline, with a primary focus on skill building and restorative options to ensure a more 

predictable, consistent, positive and safe school culture.  Duval County Public Schools is 

committed to implementing a positive and progressive approach to discipline. The Executive 

Director for the office of School Culture and Climate will continue to lead the development of all 

support mechanisms around improving the culture and community of schools so that there is a 

thriving student culture.  As a way to leverage this new way of thinking, the district employs PBIS 

Introduction 
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structures and Restorative Practices, as well as Early Warning Systems and integrated systems 

of overall support.  Our district created staffing positions to support safe, productive school 

environments, such as Dean of Discipline, ISSP teachers, and strategically placed Security 

Guards.   Additionally, the district maintains a Bullying Prevention and Crisis Hotline to support 

students or adults in the midst of stressful periods in their lives.  The district also offers support 

through the SOS and Night Time Substance Programs. Alongside this reorganization, the district 

has provided a lead contact specialist for every school so that mental and behavioral health needs 

of all students can be more efficiently and effectively addressed by school and support staff. 

Background 
 

When the Council of State Government’s released its groundbreaking study of school discipline 

practices in 2014, its findings set off a series of conversations nationwide regarding the way in 

which we “reinforce” students in educational settings.  During a time when all youth are faced with 

increasing global competition for jobs and high standards of living, we have unintentionally put 

many of our most at-risk students in a position of never catching up and seeing very little value in 

a genuine education.  In Breaking School Rules (2014), this study highlights significant results in 

one state’s school discipline practices, which includes: 

• Almost 60% of the students were suspended at least once between the 7th and 

12th grade years. 

• For those students with one or more discipline referral, 15% were disciplined 11 

or more times and all involved students averaged eight suspensions/expulsions 

during their secondary years. 

• Suspended or expelled students were three times more likely to be involved with 

the juvenile justice system within 12 months of suspension/expulsion. 

• African-American students experienced discipline actions at a rate 31% higher 

than their white and Hispanic peers. 

• Almost 75% of students with disabilities were suspended or expelled at least 

once. 

While these findings may only be from one state’s discipline practices in public schools, it was 

enough to motivate then U.S. Education Secretary Arne Duncan and U.S. Attorney General Eric 

Holder in 2011 to establish a joint project between the Departments of Education and the 

Department of Justice to support the effective development and use of “school discipline practices 

that foster safe, supportive, and productive learning environments while keeping students in 

school.”  The Supportive School Discipline Initiative coordinates federal actions in providing 

schools with alternatives to exclusionary disciplinary practices, and instead promotes an 

emphasis on lowering disproportionality for non-white students and students with disabilities. 
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In May of 2016, Duval was identified as the 12th most populated city in the country with over 

860,000 residents.  The Duval County School District is serving over 130,000 students (including 

charter schools) in more than 190 public schools during the 2015-16 academic year.  According 

to FLDOE, minority enrollment and the student-teacher ratio remains higher in the district than 

the state average, and the teacher-student ratio is 61% of the student body, which is higher than 

the Florida state averages.  In this 21st Century of instant communication and connection, school 

systems are required to develop a sharper sense of individual differences and cultural needs in 

order to meet the needs of the whole child; every child. 

Our district is committed to fostering a climate of safety and engagement through a balance of 

accountability and support systems.  In order for this to happen, practices are redesigned to place 

emphasis on keeping students in school and engaged in the learning process.  Students in grades 

5-12 have annually completed the Gallup Student Poll, most recently in the fall of 2015. The 

Gallup student poll is designed to ask about their vision for the future, participation in the learning 

process, and overall well-being.  Those results compared to the fall of 2014 survey, and against 

the U.S. overall average, indicate declines across the two domains carried over to the new survey 

design.  We must continue to do more to engage students in a cooperative effort that prepares 

them for the future. Table A provides the results from the two most recent Gallup surveys.  The 

following response rates reflect the leading indicators specific to student experiences and their 

outlook for all schools in the district. This data provides an opportunity to highlight elements of the 

school culture in order to improve upon the outcomes. The table indicates that student ratings 

actually decreased, clearly indicating a need to address student perceptions in order to improve 

their overall experiences at their school. 

Table A 
 
HOPE 
The ideas and energy we have for the future 
drives effort, academic achievement, credits 
earned, and retention of students of all ages. 
 

Fall 2014 Fall 2015 

Duval 
County 

US 
Duval 

County 
US 

4.34 4.39 4.20 4.25 

 
ENGAGEMENT 
The involvement in and enthusiasm for school 
reflects how well students are known and how 
often they get to do what they do best. 
 

  

Duval 
County 

US 
Duval 

County 
US 

3.77 4.00 3.71 3.90 

 

 

The 2015-16 revised Code of Student Conduct continues to build upon the focus of progressive 

discipline that gives educators the opportunity to gain access to students and eliminate the 

continuous cycle of student misbehavior.  The Code of Student Conduct supports the use of 

preventative measures that aides students by keeping them in school and out of what is described 
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today as a “school to prison pipeline.”  The total number of Code of Student Conduct infractions 

(Table B below), is revealing an upward trend compared to the 2014-15 academic year, although 

decreases are realized at Levels 3 and 4. 

Table B 

 

In addition to referral type as discussed above, it is important to also recognize the number of 

students involved in Code of Student Conduct referrals.  Table C illustrates the pattern of referrals 

and a profile for students with multiple referrals. Repeat student offenders have represented 

approximately 11% to 13% of the overall student population in the past two years.  In addition, 

this group represents 59% of students with a referral, and that they are responsible for 89% of 

total referrals.  Students with repeat referrals represent more of the student offenders overall and 

more of the referrals obtained by all students.  This allows the district to employ targeted 

interventions at a known subgroup of students in order to meet their needs and improve overall 

academic outcomes. Specific strategies are employed throughout the district to address these 

students. Restorative Justice is utilized to foster a greater sense of community, and thereby 

decrease repeated misconduct.  Mentors have been established at targeted middle schools to 

address the students that display a pattern of recidivism.  

Table C
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T 

The use of suspension is a necessary element in any progressive discipline model. However, its 

use should always be tempered by a focus on understanding the needs of a student population 

and the interventions most likely to result in a successful outcome. Table D provides a snapshot 

of the students who are being issued suspension events by race and by gender at Day 170 for 

the past three academic years (the most recent academic day available for review at this time).  

A cursory analysis indicates improving desired outcomes for all subgroups at this time.  Out-of-

school suspensions are down across the district while the use of In-School-Suspension is up.   

Table D 
 1314 1415 1516 

 Students Events Days Students Events Days Students Events Days 

ATOSS Elementary 1 1 10 22 23 36 357 392 964 

Middle 2,382 4,142 11,099 678 1,124 2,756 995 1,174 2,955 

High 3,477 5,625 15,520 478 630 1,873 937 1,006 2,434 

ISSP Elementary 1,308 1,972 2,428 1,942 3,186 4,719 2,551 3,912 14,468 

Middle 5,026 10,878 15,498 4,950 12,295 23,955 5,033 11,300 20,711 

High 5,969 11,089 14,993 6,206 12,712 22,167 5,574 10,135 25,642 

OSSP Elementary 2,947 5,218 9,189 1,702 2,867 5,383 1,246 1,539 4,691 

Middle 3,488 6,867 18,766 2,378 4,420 13,735 3,030 4,834 15,133 

High 2,440 3,792 11,982 1,751 2,327 8,897 2,943 3,944 11,943 

 

Table E(i) and Table E(ii) illustrate the use of suspension events in our district as a discipline 

action, as well as the number of students involved in those events.  A clear trend is noticed in that 

both categories are showing a decline over the past six years, although a plateau effect appears 

to be evident for the past two to three years. 

Table E (i) 

Suspension Events 
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Table E (ii) 

 

A positive observation that continues to be seen for our district students is the district’s school 

police department data.  They are making fewer arrests today than they did in 2012-13 (see 

Table F) (This is through week 41 of the academic calendar for the years indicated). 

Table F 
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 2012 – 2013 YTD: 294 

 2013 – 2014 YTD: 254 

 2014 – 2015 YTD: 341          

 2015 – 2016 YTD: 186*                     

 2014/15 - 2015/16 Percentage Change:  -45.45% 
 

 

 
 
 
There is no doubt all students, regardless of skin color or ethnic heritage engage in behaviors that 
go against a code of conduct, it is equally clear that our district has done much to address these 
unique needs.  Additionally, our district has done more to understand a diverse population.  The 
following sections of this plan target the main initiatives, along with accomplishments for 2015-
16, strategies for ongoing implementation, and opportunities for growth in 2016-17. 
 
 

Code of Student Conduct 
 

Accomplishments: 

Revisions made to the 2015-16 Code of Student Conduct resulted in an overall improvement of 
student behavior specific to the highest levels of infractions. For Major Offenses and Zero-
tolerance Offenses, the district is experiencing a decline of 11% and 51%, respectively.  Out-of-
school Suspension events have decreased this year from the 2014-15 academic year and are on 
target to illustrate a more than 10% reduction by the end of the year.  In addition, the maximum 
number of suspension events per student with a suspension is lower this year than last year (33 
and 36, respectively).   

As a commitment to the continuous improvement model, revisions to the current Code of Student 
Conduct are being made with a cross-section of stakeholder input.  The workgroup has 
representation from multiple partners, and has resulted in a stronger intervention matrix and 
clearer descriptions of misconduct.  These descriptions will help bring more uniformity to the 
Code’s application at the school level, and offer flexibility to school leadership teams on how to 
best address the needs of their unique students.  Such practices as restorative justice and 
coaching have been a central feature of the interventions, highlighting the positive impact the 
district desires when it comes to creating a safe and nurturing environment for student learning. 

One of the most profound strategies implemented is the creation of the Code of Student Conduct 

review task force, which convened four times to review the document.  This task force included 

stakeholders representing multiple groups in the community.  District leadership, school 

administrators, teachers, teachers’ union representatives, and students were actively involved in 

this collaborative effort to strengthen the document, to ensure fair, equitable, and effective 

disciplinary practices throughout the district. The committee ultimately recommended changes to 

  89.25%   (166) are School Related SRO arrests 

  10.75%     (20) are JSO/OJ Warrant/Custody Order arrests 
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the Code of Student conduct to the Superintendent for consideration.  Some of the changes 

recommended included: 

 Grouping similar infractions 

 Reducing of the use of traditional out-of-school suspension for several infractions 

 Expanding the use of ATOSS to ensure that students maintain academic focus 

while serving consequences for misbehavior 

In 2016-17, ATOSS has proven to be the most successful intervention compared to In School 

Suspension and Out of School Suspension.  Of the 2,289 students who attend ATOSS, only 

10.7% (245 students) returned as repeat offenders.  This can be contributed to the district 

provided social workers at each site along with partnering with our support personnel to address 

the social and emotional aspects of each learner.  

Strategies for Implementation: 

The Hearing Office supports implementation of the Code districtwide.  Specifically, processes 

have been implemented that significantly shorten the timeline between a student infraction and 

the completion of the hearing process, or placement at an alternative school.  More frequent 

communication is maintained between the Hearing Officer and the Region Superintendents’ 

offices, as well as between the Hearing Officer and school administration.  More on-site visits are 

made to strengthen these relationships. Additionally, more consulting/partnering is conducted to 

ensure consensus when decisions are made. 

The Conduct Review office was more closely attached to the Hearing Office this year, helping to 

strengthen ties between the two offices when working with students with disabilities.   

Areas of Opportunities: 

We continue to see a need for addressing repeat student behaviors that result in a Code of 
Student Conduct referral, as seen in Table G.  This increase can be partly attributed to the newly 
implemented discipline recording system that is all electronic, although it is clear that most of the 
repeat offenses are restricted to a few of the minor (Level 1) and intermediate (Level 2) infraction 
codes (see Table G). The infraction where we find the most repeat offenders is with code 2.01- 
Failure to Follow Directions.  This infraction is which needs to be better defined in the Code of 
Student Conduct.  However, there is still an opportunity to use early warning indicators to identify 
students and better support them through mentors, peer reflection, while assisting this learner to 
become more involved in school-based extracurricular activities.  
Table G 

Infractions 
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The data in Table G highlights the need to address the infraction for 1.01 (Disruption in Class).  
While this is a low level infraction, it is clear that the number of times it is used can be disruptive 
to the learning environment for all students.  The Code of Student Conduct task force addressed 
this issue and recommended that students with multiple 1.01 records receive specific 
interventions targeted toward decreasing the frequency of behaviors that result in this infraction.  
Additionally, it was recommended that teachers receive targeted training in classroom 
management during Early Release training opportunities and through PLC meetings. 
 
In 2016-17, the district will be redesigning ATOSS due to the decrease funding provided by the 

city of Jacksonville. In 2015-16, the city provided $800,000 to fund the operation of five ATOSS 

sites, including two community based partner sites. However, in 2016-17 the city will only provide 

$286,000.00 to continue the program. This has necessitated a redesign of the program. In 2016-

17, there will be one community based partner site at St. Pauls Missionary Baptist church, and 

three sites located in existing district schools (Table H). This redesign allows for greater 

opportunities to leverage human capital and more efficient building utilization. The fulltime social 

workers stationed at all three school sites can provide support to the schools in attendance 

protocol, including Attendance Intervention meetings and truancy interventions.  

Table H 

2016-17 Academic Year 

Jacksonville Journey $244,931.00   

     

Duval County Public 

Schools 
$655,724.00   

Direct Allocation $300,000.00   

Indirect Costs $355,724.00 Transportation, lunches supplies (DCPS sites only); textbooks & 

administrative support (all 4 sites). 

Total DIRECT 

Allocations (JJ + 

DCPS) 

$544,931.00   

      

St. Paul sub-contract $156,000.00   

Mayport Middle $129,643.66 
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Southside Middle $129,643.67 Primary expense is salary & benefits for 10 staff across the three sites (3 

teachers, 3 social workers, 3 paraprofessionals, and 1 clerk).  Peterson Academy $129,643.67 

      

Total DIRECT 

Operating Costs 
$544,931.00 

  

 

Hearing Office 
 
The Hearing Office is responsible for reviewing Code of Conduct infractions in order to ensure 
accurate interpretation and compliance with the district's Code of Student Conduct. The primary 
function of the Hearing Office is to conduct disciplinary hearings in a fair and impartial manner. 
The Hearing Officer, Hearing Office Review Committee and Conduct Review teams work to 
ensure that the due process rights of students are not violated and assign appropriate disciplinary 
consequences and interventions for student infractions. This can be done by the assignment of 
students at one of the Alternative Education Centers, Mattie. V. Rutherford or Grand Park or other 
appropriate disciplinary intervention programs that are available.  
 

 
The Hearing Office: 

 Provides technical support and assistance to school based administrators and district level 
staff in interpreting and processing Code of Student Conduct infractions. 

 Prepares recommendations of expulsion for the Superintendent and School Board. 
 Participates in the annual review process and update of the Code of Student Conduct. 
 Provides in-service training annually to Principals, Assistant Principals and Deans on the 

Code of Student Conduct. 
 Conducts Chapter 120 hearings. 
 Facilitates the enrollment of students enrolling in the district from Pre-Trial, non-district or 

out of county alternative education programs. 
 Collaborates with outside agencies to provide additional alternative educational 

possibilities for students (i.e., Florida Youth Challenge, Job Corp. PACE, AMI, Catapult, 
etc.) 

 Monitors referrals process and gathers discipline data to provide appropriate district 
personnel information regarding number of students referred, hearings conducted and 
other pertinent data relating to the hearing office. 

 

Accomplishments: 

 
The hearing office procedures have been revamped to provide timelier processing, accurate data 
collection, and student centered practices. Through these changes, the district has seen a 
significant decrease in total number of students enrolled in all Alternative Education Centers, as 
seen in Table I. 
 

Table I 
Alternative School Assignments 

Year 10/11 11/12 12/13 13/14 14/15 15/16 % Change 14/15 to 15/16 
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M.V. Rutherford 551 486 502 549 557 366 -35% 

Grand Park 628 628 739 844 648 429 -34% 

Total Placements 1179 1114 1241 1393 1205 795 -34% 

 
The 34% decrease in placements in alternative school settings during the 2015-16 school year is 
attributable to some of the procedural changes made in the Hearing Office such as decreasing 
the timeframe for in-person and Chapter 120 Hearings, improved communication with the Hearing 
Office and Regional Superintendents, and an abbreviated turnaround time for Review Committee 
hearing results communicated to the schools and parents.  In addition, school-based leadership 
is taking a more proactive role in addressing significant behaviors within their buildings, often 
choosing to keep students in order to work more closely with them on changing behaviors rather 
than assigning them to an alternative setting. 
 
 
Strategies of Implementation: 
 
The Hearing Office increased communication with external partners (State Attorney’s Office, DJJ, 
DDC, & Teen Court), and internal partners (Principals, ESE, Conduct Review, Social Workers, 
Deans, and Legal department) about hearing office procedures.  More effective collaboration and 
alignment with the Conduct Review Office helped to ensure procedural compliance with all ESE 
students. 
 
Training has been a key component in the evolution of the Hearing Office during the 2015-16 
school year.  Deans and Assistant Principals throughout the district came together during  the 
summer of 2015 and then intermittently throughout the school year for professional development 
surrounding topics of student discipline, including the Code of Student Conduct, FOCUS, and 
alternative school placement procedures.  Also, quarterly training was provided for the district 
level Discipline Team, security guards, and ISSP teachers on topics such as mental health, Code 
of Student Conduct, De-escalation techniques, FOCUS, and security procedures. 
 
Areas of Opportunities: 
 
While progress has been made within the Hearing Office, there are still areas of opportunity for 
growth. In the 2016-17 academic year, we intend to focus on the following topics to increase 
effectiveness and productivity. Systems will be enhanced to reduce paperwork and streamline the 
student expulsion process. Also, the hearing office will strive to update the platform for Hearing 
Office Packet submission through an online forum. 
 
The Hearing Office will increase support to Alternative to Out of School Suspension (ATOSS) 
teachers and social workers. The goal is to provide stronger interventions to the students who 
commit infractions that lead to removal from the traditional school setting. 
 
In addition, a new survey will be implemented to assess opportunities for growth within the 
Hearing Office. This survey will be administered to parents, students, and schools. The data 
gathered will be used to assess:  
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 increase communication with school discipline/school social workers for student/parents 
that cannot be reached after placement has been determined; 

 increase training for Hearing Office procedures related to appropriately documenting 
school incidents/infractions (i.e. witness statements, video evidence, photographs, 
medical documentation, restitution options, police reports); and 

 decrease Alternative School enrollment by 10%. 
 

Positive Behavioral Interventions and Supports (PBIS) 
 

PBIS is a framework for cultivating safe and productive school environments in which academic 

outcomes are improved for all students. Through a PBIS framework, schools define their 

guidelines for success, teach these through explicit skills lessons, reinforce with school-wide 

rewards, and respond to misbehavior with interventions and disciplinary actions.  A crucial 

element of PBIS is the growth and development of school-based leadership teams that guide 

implementation and engage in data-based decision making.  These methods are research-based 

and proven to significantly reduce the occurrence of problem behaviors in the school, resulting in 

a more positive school climate and increased academic performance (Bradshaw, C.P., Mitchell. 

M.M., & Leaf, 2010). In school districts across the country where PBIS has been implemented 

with fidelity, it has resulted in decreased discipline referrals, increased perceptions of safety, 

higher graduation rates, and increased academic achievement (Sprick, Isaac, Sprick, & Rich, 

2014).  The PBIS process is a team-based approach that relies on a strong collaboration between 

families and professionals from a variety of disciplines, regardless of the level implement-

ed.  These are all areas in which the district is looking to improve. 

 

PBIS provides a positive and effective alternative to the traditional methods of discipline and is 

consistent with the Individuals with Disabilities Education Act, which advocates the use of positive 

behavior interventions and school-based disciplinary strategies that reduce or eliminate the need 

to use suspension and expulsion as disciplinary options. The district continues to support existing 

character education programs and has built character education into all curriculum guides to 

ensure compliance with state statute. 

 

PBIS strategies are part of a Multi-tiered Behavioral Framework. Tier I, an effective school-wide 

system should reduce the number of students who need more expensive and time-consuming 

resources at Tiers 2 and 3, Florida’s Positive Behavior Support Project: Response to Intervention 

for Behavior, 2008. In our district, Tier I strategies include the development and teaching of 

school-wide expectations and common area policies and procedures to all students and staff and 

the implementation of a school-wide positive reward/recognition system that acknowledges 

students who consistently demonstrate behavioral expectations. 
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Students who continue to demonstrate problem behavior, despite being exposed to Tier I 

strategies, will receive appropriate Tier 2 interventions for targeted behavior. Examples of such 

interventions are small group instruction in the behavioral skill deficit, Check In/Check Out, 

Meaningful Work, and mentoring. The purpose of providing targeted intervention is to reduce or 

eliminate the problem behavior to the extent that the student can be successful with Tier I 

supports. If the student cannot be successful with Tier 2 supports, Tier 3 interventions are included 

in the behavior management plan. These interventions are individualized and more intensive in 

nature, and involve individual behavior plans and possible referral to Full Service Schools for 

therapeutic support. 

 

Accomplishments: 

During the 2015-16 school year, the PBIS department conducted ongoing professional 

development for school based and district based staff.  90% of schools participated in trainings 

for the development and implementation of a PBIS plan. These schools then used this document 

as a means to address student behavior.  Additionally, 85% of schools sent a team to Foundations 

training (School-wide behavior systems), and the average attendance rate for Dean trainings was 

70% during 2015-16.  Table J below also shows the level of participation for specific topics such 

as Restorative Justice Implementation and Tough Kid for Teachers. 

 

Table J 

PBIS Support Component School Engagement 

PBIS Planning 90% 

Restorative Justice Implementation Training 54% 

Foundations Team 85% 

Tough Kid for Teachers 45% 

Deans Trainings 70%             

 

On January 26, 2016, the STRIVE grant specialist team was fully staffed and serving a total of 49 
schools.  The total team of PBIS Specialists conducted 616 school-based support visits beginning 
in January 2016, with 62% of these visits in the highest need schools, 22% in moderate need 
schools, and 17% in minimal need schools. 
 
In order to better meet the needs of all schools and allocate time with greater intentionality, PBIS 

Specialists created a tiered system of support for schools and grouped schools by level of 

need.  Data points used to determine need included school grades, disciplinary infraction data, 
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action data, fidelity data, Regional Superintendent feedback, internal capacity measures, and staff 

attrition/retention data.  The close relationships fostered between PBIS Specialists and school 

and district staff administration allows for a stronger collaboration, and more intentional support 

of struggling schools.  Infraction data, academic, and attendance data were used to tier schools 

for support at high, moderate, or low levels of need.   

 
In 2013-14, 0.5% of discipline records that were eligible for Restorative Justice were actually 
assigned a RJ action.  In 2014-15, this increased to 3%, and this year (2015-16), it is between 9 
and 10%.  Table K below reveals that over the past two years, students exposed to RJ practices 
has increased by over 200%, while actual RJ events has increased by well over 250%. 
 
According to follow-up data collected on students who participated in the Night Time Substance 
Use and Prevention Program (NT), the program has a high degree of effectiveness and 
demonstrates a low rate of recidivism for drug or alcohol infractions (year-over-year average non-
recidivism rate of 85%).  In 2014-15 and 2015-16, 79% of students with ALC and DRU infractions 
enrolled in the program rather than being sent to an alternative school setting. 
 
Night Time Substance Use Prevention Counseling Education Program is an alternative program 

available to students who have committed an alcohol, drug, or drug-related infraction against the 

Code of Student Conduct. Based on the belief that adolescents and their parents can be taught 

to empower the family structure, the program is tailored to utilize the known dynamics of both 

individual and group development and family interaction. Activities are utilized which address risk 

factors while strengthening protective factors. Activities involve parents interacting as a group, 

while students participate together in a separate setting.  Opportunities are also provided for joint 

communication and exchange of ideas, feelings, and concerns during the sessions.  Families are 

instructed in positive communication techniques, and then facilitated by instructors to work on 

issues surrounding substance abuse. The goal is increasing positive communication and 

understanding in families, with the positive outcome of stopping the use of illegal drugs or alcohol.  

For classroom behavior management training, 96% of new hires who attended CHAMPS in the 
first semester were retained into second semester, compared to 85% of new hires who had not 
yet attended CHAMPS. Thus, new hires who attended CHAMPS saw a 13% greater retention 
rate than those who did not. In addition, 45% of schools sent teachers to the Tough Kid training, 
and 50% of DTO coaches attended the Coaching TK training.  All of the coaches who completed 
the follow-up survey reported using the content to coach at least one teacher in the weeks 
immediately following the training, and all teachers reported using two or more of the strategies 
within one week of the training. 

 
For school-wide systems development, 85% of schools sent at least one representative to the 
PBIS Team training. 

  

Strategies for Implementation: 

 



 
DCPS Annual Developmental Responsiveness Plan 

 

19 
 

The district was awarded a competitive grant focused on school climate transformation in DTO 

schools.  The grant was initially written to serve the 36 QEA schools but has since been amended 

to include all 49 current DTO schools. The grant provided funds for five additional specialists to 

support the implementation of PBIS structures and systems within and beyond the DTO region. 

The overarching goal of the grant is to establish a MTSS for behavior across the district. The 

district has partnered with the FLPBS Project at the University of South Florida to enhance and 

expand capacity across the district. FLPBS provides measurement and reporting tools, 

professional development facilitation and support, and grant guidance. 

 

All schools were required to submit an annual PBIS plan that addressed the critical elements of 

PBIS and aligned to School Improvement Plans.  The critical elements included were PBIS Team 

& Coaching, Faculty Commitment, Disciplinary Procedures, Data Analysis, Guidelines for 

Success, Lesson Plans to Teach GFS, Rewards/Recognition System, Disciplinary Procedures, 

Plan for Implementation, and Classroom Management Systems.  A fundamental aspect of 

implementation, specifically around disciplinary procedures, Restorative Justice is grounded in a 

set of principles that guide the response to conflict and harm, striving for accountability, 

community safety, and competency development. Restorative Justice is based on the idea of 

taking responsibility for actions that have hurt or harmed someone in an effort to restore 

relationships, with the goal of keeping schools safe and minimizing exclusionary disciplinary 

practices.  Restorative Justice includes peer mediation, student accountability boards, supporting 

circles, morning meeting, and restitution. Training for appropriate implementation has been 

provided to facilitators, administrators, students, and school counselors (Table L). 

 

Table K 

Restorative Justice/Practices Trainings 

Training Name Date Audience # Trained 

RJ 101 

10/14/15 RJ Facilitators 57 

2/10/16 Region 1 APs 36 

2/17/16 RJ Facilitators 31 

Table J RJ 201 2/17/16 RJ Facilitators who completed RJ 101 15 

RJ Overview 12/9/15 Elementary School Counselors 120 

  

Based on the work that has already been done with Safe and Civil Schools, the district continues 

to facilitate team training and development for all schools in order to build their internal capacity 

for PBIS structures and systems, establish meaningful guidelines for success, and craft a plan for 

implementation and faculty communication. This is accomplished through a concentration on 
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creating school-wide systems for behavior expectations. During 2015-16, Foundations training 

was provided to all schools (Table L).  This professional development provided schools with the 

structure and tools to evaluate, improve, and plan for implementation of school-wide systems of 

student behavioral expectations, based on positive reinforcement of wanted behaviors. 

 

 

Table L 

Foundations Trainings 

Training Name Date Audience # Trained 

PBIS Team Training 101 11/5/15 PBIS Team Members 91 

11/6/15 109 

3/16/16 78 

 

Because the culture of a school campus is heavily influenced by the way in which discipline is 

administered, a Dean of Students was placed in all non-magnet secondary schools.  In 2013-14, 

a new Dean position was created at all secondary schools (and some elementary schools) to help 

facilitate a new, positive behavioral system.  The Dean serves as the touchstone for staff, 

students, parents, and community stakeholders in the area of student discipline, safe, civil, orderly 

school culture, and crisis management. The Deans are supported daily by the building 

administrators and at the district level by staff specialists. Monthly trainings covered a variety of 

topics around bullying, PBIS, crisis management, classroom management, de-escalation, EWS, 

restorative justice, ISSP procedures, and SESIR coding and response (See Table M). 

 

 

Table M 

Deans Trainings 

Training Name Date Audience # 
Trained 

SwD; Intro to Coaching Cycle; Focus 9/15/15 Secondary Deans 54 

PACE; Focus; Interventions; CAST 10/6/15 Secondary Deans 48 

De-escalation; Coaching Classroom 

Management 
12/15/15 Secondary Deans & Elementary APs & 

Interventionists 
57 

Interventions; Climate Dashboard; DB 

Problem Solving 
1/14/16 Secondary Deans & Elementary APs & 

Interventionists 
50 
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Mental Health & Trauma; DB Problem 

Solving 
2/18/16 Secondary Deans & Elementary APs & 

Interventionists 
43 

Coding Accurately 4/14/16 Secondary Deans & Elementary APs & 

Interventionists 
42 

 

To strengthen classroom management systems, the district has built upon the work done by Safe 

and Civil Schools with CHAMPS as a classroom management program for tier one support.  As 

part of the MINT program, all new teachers with temporary certification must attend a two-day 

CHAMPS training, and those with a professional certification a one-day CHAMPS training. In 

partnership with the Operations and Transportation department, ten schools were chosen to 

participate in a Bus CHAMPS pilot.  These schools and their bus drivers participate in training 

and progress monitoring to establish clear procedures for bus safety using the CHAMPS 

framework (See Table N).  It is clear, from the large numbers of workshops held this year, that 

the district firmly believes that training transportation staff in CHAMPS procedures will improve 

student behavior on busses.   

 

 Table N 

CHAMPS Trainings 

Training Name Date Audience # Trained 

1-day CHAMPS 9/22/15 MINT Temporary Certification 48 

10/28/15 54 

11/10/15 54 

12/4/15 52 

1/13/16 40 

2/3/16 46 

3/2/16 51 

5/4/16 55 

2-day CHAMPS 9/17-9/18/15 MINT Professional Certification 56 

10/20-10/21/15 50 

10/22-10/23/15 55 

11/19-11/20/15 55 

12/2-12/3/15 59 

12/2-12/3/15 60 
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12/9-12/10/15 54 

1/25-1/26/16 48 

2/22-2/23/16 50 

3/7-3/8/16 66 

4/25-4/26/16 59 

5/23-5/24/16 55 

Small-group CHAMPS 1/12/16 Civics Teachers 51 

Bus CHAMPS 4/7/16 Bus Drivers 10 

4/12/16 10 

4/14/16 10 

4/27/16 10 

4/28/16 10 

             

 

Another Safe and Civil Schools program, Tough Kid is a resource for tier-two interventions. 

Teachers participated in a one-day training that builds knowledge and skill around strategies for 

working with students exhibiting “tough kid” behaviors. Tough Kid training was offered throughout 

the 2015-16 school year (See Table O). CHAMPS is a prerequisite for this training. 

 

 Table O 

Tough Kid Trainings 

Training Name Date Audience # Trained 

Dealing with Tough Kids  11/12/15 Teachers 37 

2/3/16 DTO Teachers 50 

2/11/16 Teachers 45 

2/22/16 DTO Teachers 34 

5/23/16 Elementary Teachers 50 

5/24/16 Secondary Teachers 50 
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Coaching Teachers with Tough Kid 2/1/16 DTO Instructional Coaches 24 

 
Areas for Opportunities: 
 
The district PBIS staff will continue to work closely with all schools in order to strengthen the 
implementation of the comprehensive PBIS plan that schools are required to submit.  Support will 
also be provided to assist schools with fidelity of implementation of the PBIS plans. We are 
revising the plan template to make it more user-friendly and functional to ensure its utility as a 
living document. In addition, there will be closer connection with the school’s School Improvement 
Plan to ensure a continuity of technical assistance and goal alignment. 

 
We will continue to engage in monthly collaboration with the Regional Superintendent to ensure 
expectations are aligned and professional development is tailored to their unique needs.  We will 
also offer a greater choice of classroom management trainings grounded in culturally responsive 
pedagogy to address the diverse needs of DTO students and teachers. 
 
Next year, we will facilitate RJ trainings in regional cohorts with the guidance of the Regional 
Superintendent and specialist to increase participation 

 
We are working to apply the best practices learned in NT to the SOS program in order to ensure 
greater quality and maximize the effectiveness of both programs. This process will include a 
rewrite of the SOS curriculum so that it is rooted in evidence-based practices, and strengthens 
the training of teachers for the delivery of the program. 

 
Despite significant attendance and reported satisfaction with the training, the one and two-day 
CHAMPS model is limited in its reach. School leaders and teachers have requested significant 
follow-up, and content specialists have shared a demand for further training and coaching to 
reinforce the learning.  In the 2016-17 school year, the PBIS department hopes to operate from a 
classroom management series model, with an initial training and follow-up PLCs (both virtual and 
face-to-face).  We will also apply the model used with DTO and Tough Kid this year, in which 
coaches attend a training on how to coach teachers on the new content, which will build school-
based capacity and increase fidelity. 
 
While we strongly suggested CHAMPS as a prerequisite to the Tough Kid training, we did not 
enforce it using ERO.  Because of this limitation, we had teachers attend this training on a tier-
two intervention who had not yet established strong tier-one systems. In the 2016-17 year, the 
PBIS department will closely monitor this prerequisite by requiring approval for all registrants in 
ERO. 
 

Achievers For Life 
 

The Achievers for Life (AFL) dropout initiative takes a unique three-part approach to serving 
students through mentoring, family support, and academic enrichment. Sixth grade student 
referrals are made by the middle school faculty and staff for students who earn a 1.5 grade point 
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average or below, have excessive absences, and/or have demonstrated below grade level 
proficiency on district or state assessments.  Achievers for Life Family Advocates are recruited 
and work with families of the participants to identify each student's strengths and address 
obstacles that prevent the student from succeeding in school. 
 
Achievement Advocates are recruited and work with identified students, meeting one hour each 
week, focusing on specific areas of behavioral and academic need. These individuals are both 
professional and volunteer advocates who have made multi-year commitments to this initiative. 
In addition to student services, the parent engagement component provides support for families 
to help them to become a more active partner in the learning process.   
 

Accomplishments: 

 

Annually, the program evaluation is conducted by a third party evaluator through United Way of 
Northeast Florida. This evaluation includes both qualitative and quantitative components for 
assessing the effectiveness of service delivery, program quality, and progress toward achieving 
program goals.  Achievers for Life provided services for 1,402 students and their families in 2015-
16 school year and on average 1,312 students per month.  
     
Strategies for Implementation: 

Achievers for Life has been a consistent support mechanism for students at-risk for dropping out 
of the learning environment. This program has provided on-going supports for students and 
families in a manner to reengage the educational process. Research indicates that one of the 
most critical variables for success in school is for a student to have a mentoring relationship with 
an adult. Students who have close, positive, and supportive relationships with their 
teachers/mentors will attain higher levels of achievement than those students with more conflict 
in their relationships.  To facilitate the utilization of teachers and mentors as a positive variable on 
student performance, Achievers for Life provided services using this service model to the following 
schools (Table P) 

   
Table P 

Middle Schools 

Arlington Middle JEB Stuart Middle Ribault Middle 

YMLA/YWLA Jefferson Davis Middle Stillwell Middle 

Ft. Caroline Middle Matthew Gilbert Middle  

Highlands Middle Northwestern Middle  

 

Areas for Opportunity: 

Two year data trend indicate that students involved in the AFL program are experiencing gains in 
two of the five indicators listed below (absenteeism, discipline referrals, grade point average, and 
credits earned). A dramatic change in absenteeism was noted for those students experiencing 
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between 5 and 10 days of unexcused absences, while the average number of discipline referrals 
was reduced by more than 12%.  
 
  Table Q 

Reporting 
Category 

Non AFL Middle Schools 

2013-2014 2014-15 2013-2014 2014-15 

+ 5 Days 
Absent 

13.8% 10.8% 28.2% 20.8% 

+ 10 Days 
Absent 

2.3% 3.27% 11.2% 7.0% 

Discipline Ref. 
per student 

2.04% 1.82 2.09 1.96 

GPA 2.52 2.43 2.65 2.50 

Credits 
Earned 

7.60 7.50 6.75 6.77 

  *2015-16 data not yet available 
 
However, overall GPA and earned credits did not change dramatically as compared to Non AFL 
Title I Middle Schools, although both indicators fell slightly from the 2013-14 academic year (Table 
Q). The data indicates that the Achievers for Life program should focus more on supporting 
students with grades and GPA, which will in turn, help address the GPA of these students.  While 
mentoring will still focus on targeted discussions about absenteeism and behavior, mentors will 
also monitor grades and provide support to increase GPA for students receiving support through 
Achievers for Life. 
 
 

Mental Health 
 

Duval County ranks in the top ten cities in the Unites States for suicide rates.  High school girls 
reported higher suicide behavior than boys for depression (34.7% /21.7%); suicide ideation 
(21.1%/12.4%); plan to attempt suicide (17.3%/13.7%); attempting suicide (11.6%/11.0%); and 
suicide attempt requiring medical treatment (4.5%/3.6%). Depression and suicide ideation 
differences were statistically significant. As for suicide behaviors by race, white students were 
higher for depression (28.4%/25/4%): suicide ideation (19.4%/12.9%); plan to attempt suicide 
(16.5%/12.7%) than black students. None of which were statistically significant. There were little 
or no differences by race for attempting suicide (10.0%/10.1%) and suicide attempt requiring 
medical treatment (3.5%/3.5%). 

High school students self-identified as Lesbian, Gay or Bisexual are disproportionately at higher 
risk for depression (53.9%/25.2%), suicide ideation (39.3%/13.7%), plan to attempt suicide 
(31.1%/12.9%), attempting suicide (26.5%/8.8%), and suicide attempt requiring medical 
treatment (12.0%/2.7%) than those identifying as heterosexual. 
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Statistically significant differences exist between middle school girls and boys for suicide 
behaviors as well. Girls (32.0%) seriously consider attempting suicide more often than boys 
(16.7%), made a plan to attempt suicide (20.9%) more often than boys (11.9%), and attempted 
suicide (14.3%) more often than boys (6.9%). White students (M: 24.2%, F: 16.9%) reported more 
often seriously considering attempting suicide and making a plan about attempting suicide 
compared to black students (M: 23.4%, F: 14.2%). Both black and white students report attempted 
suicide at 9.9% as reported in the 2013 YRBS for our district. 

With the awarding of Florida AWARE and AWARE 4 Duval, the school district is poised to 
integrate an increased awareness of mental health needs exhibited in students.  This renewed 
focus will be supported through professional learning opportunities for district staff, teachers, and 
community partners in ‘Youth Mental Health First Aid,” as well as the construction of a framework 
for supporting healthy outcomes, both academically and emotionally. A new project manager of 
Florida AWARE and AWARE 4 Duval was added in June of 2015.  The project manager functions 
as the primary contact to coordinate the implementation of the Florida AWARE and AWARE 4 
Duval grant activities. 

 

 

Accomplishments: 
 
Over the course of the grant our goal is to coordinate mental health initiative in ALL district 

schools. By September 2016 we will have trained 375 additional Youth Mental Health First Aiders. 

This summer Duval AWARE will work diligently to train ALL School Based Administration in Adult 

Mental Health First Aid. There will be three additional district members trained as instructors in 

Ault and Youth Mental Health First Aid. After attending the STRIVE To Be AWARE Summer 

Institute, every school will have at least three individuals trained in YMHFA by September 2016. 

The schools with high military population in need of mental health supports will receive YMHFA 

training. The Duval AWARE team will collaborate with community based agencies for YMHFA 

facilitation, as well as, collaborate with district School Counseling department to promote YMHFA 

and various social emotional professional development learning opportunities. The Duval AWARE 

team will meet with various community stakeholders to share the purpose of the grant, gain 

support from the community and promote YMHFA. Duval AWARE will develop a Mental Health 

Multi-Tiered System of Supports in targeted six schools (Ed White, Jeff Davis, JEB Stuart, 

Bayview, Normandy Village and Jax. Heights.  

Strategies for Implementation: 

The overall goal of Project Aware (Aware 4 Duval and Florida Aware) is to increase awareness 
of health issues and connect children and youth with behavioral health issues to needed 
services.  The program's objectives include; increasing the awareness of health issues among 
school-aged youth, educating school-aged youth and their families to increase their awareness 
of mental health issues and promote positive mental health, increasing the mental health literacy 
of school personnel and other adults who interact with school-aged youth and increasing the 
capacity of communities to respond to the health issues of school-aged youth. 
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Duval County Public Schools is going to tackle the massive disparities between the needs and 
availability for mental health services in two years.  This will be accomplished by training mental 
health First Aiders within the district. In a strategic approach, district staff, school staff and other 
adults who interact with students will be trained in Youth Mental Health First Aid to detect and 
respond to mental illness in children and youth. Adults that interact with other adults will have the 
opportunity for training in Mental Health First Aid. 

Hundreds of additional individuals throughout the county will become First Aiders through our 
community partnerships with The Office of the Sheriff, Mental Health America of Northeast 
Florida, University of South Florida, and Lutheran Services: Florida, Jackson System of Care 
Initiative and the Jacksonville Area Sexual Minority Youth Network. Support from the local 
partners will ensure that community outreach strategies promote positive mental health, mental 
health literacy, early mental health screenings, and diagnosis. The prevention of future tragedies 
through early intervention and systematically developing education and awareness around mental 
health issues is the overarching goal for the school district and the community. 

At the conclusion of this training, participants will be better equipped to handle their interactions 
with young people who appear to be struggling with mental health issues. Trained participants 
will feel more confident in making appropriate referrals for counseling services.  Professional 
Development was provided to school-based and district based staff throughout the 2015-16 
school year (See Tables R-S). 

Table R 
Youth Mental Health First Aid 

Training Date Audience # 
Trained 

Youth Mental Health First Aid 
Training 

9/2 & 4/2015 Social Workers 25 

Youth Mental Health First Aid 
Training 

9/14 & 
16/2015 

POC Schools 15 

Youth Mental Health First Aid 
Training 

9/16 & 
23/2015 

School Psychologist 22 

Youth Mental Health First Aid 
Training 

9/16 & 
23/2015 

School Psychologist 5 

Youth Mental Health First Aid 
Training 

9/28 & 
30/2015 

POC Schools 20 

Youth Mental Health First Aid 
Training 

10/12 & 
14/2015 

AWARE School Faculty and Staff 17 

Youth Mental Health First Aid 
Training 

10/27 & 
29/2015 

AWARE School Faculty and Staff 3 

Youth Mental Health First Aid 
Training 

11/3 & 6/2015 AWARE School Faculty and Staff e 
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Youth Mental Health First Aid 
Training 

11/12 & 
19/2015 

School  Counselors 21 

Youth Mental Health First Aid 
Training 

12/7 & 9/2015 School Based Faculty & Staff (ALL 
SCHOOLS) 

11 

Youth Mental Health First Aid 
Training 

12/15 & 
17/2015 

School Based Faculty & Staff (ALL 
SCHOOLS) 

22 

Youth Mental Health First Aid 
Training 

1/11 & 
13/2016 

AWARE School Faculty and Staff 16 

Youth Mental Health First Aid 
Training 

1/19 & 
21/2016 

AWARE School Faculty and Staff 14 

Youth Mental Health First Aid 
Training 

2/3 & 10/2016 School Counselors 26 

Youth Mental Health First Aid 
Training 

2/17 & 
19/2016 

AWARE School Faculty and Staff 21 

Youth Mental Health First Aid 
Training 

2/23 & 
25/2016 

School Based Faculty & Staff 
(POC/ANCHOR) 

18 

Youth Mental Health First Aid 
Training 

2/29 & 
3/2/2016 

School  Counselors 6 

Youth Mental Health First Aid 
Training 

3/8 & 10/2016 School Based Faculty & Staff 
(POC/ANCHOR) 

9 

Youth Mental Health First Aid 
Training 

3/14 & 
16/2016 

School Based Faculty & Staff 
(POC/ANCHOR) 

11 

Youth Mental Health First Aid 
Training 

3/29 & 
31/2016 

DOH Nurses/DCPS Nurses 18 

Youth Mental Health First Aid 
Training 

4/5 & 7/2016 School Based Faculty & Staff 
(POC/ANCHOR) 

14 

Youth Mental Health First Aid 
Training 

4/18 & 
20/2016 

School Based Faculty & Staff 
(POC/ANCHOR) 

22 

Youth Mental Health First Aid 
Training 

4/25 & 
27/2016 

School  Counselors 5 

Youth Mental Health First Aid 
Training 

5/2 & 4/2016 School Based Faculty & Staff 
(POC/ANCHOR) 

23 

Youth Mental Health First Aid 
Training 

5/10 & 
12/2016 

School  Counselors 11 

 

Table S 
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Various Trainings Related to Mental Health 

Training Title Date Audience # Trained 

Understanding Behavior and Rewarding Change 01/06/2016 Teachers 36 

Emotional De-escalation 01/06/2016 Teachers 12 

Healthy Minds/Kids 01/14/2016 Parents 10 

Trauma Informed Care 01/22/2016 Security Guards 87 

Trauma Informed Care LGBTQ 01/22/2016 Educators/Parents 30 

De-escalation Strategies  02/03/2016 Teachers 26 

Understanding Behavior and Rewarding Change 02/10/2016 Teachers 40 

Trauma Informed Care 02/18/2016 Teachers 50 

De-escalation Strategies 02/19/2016 Teachers 27 

Trauma Informed Care 02/24/2016 Teachers 30 

Healthy Minds/Kids 02/25/2016 Parent Academy 25 

Healthy Minds/Kids 03/08/2016 Parent Academy 35 

Healthy Minds/Kids 03/10/2016 Parents/students 72 

Healthy Minds/Kids 04/08/2016 Security Guards 114 

Trauma Informed Care 04/13/2016 Teachers 26 

Trauma Informed Care 04/27/2016 Teachers 39 

 

Areas For Opportunities: 
 
The Mental Health Support Specialists will provide continued mental health professional 

development to the targeted schools. The Duval AWARE District Implementation Team will 

provide continued feedback to ensure success of the grant and the Project Manager will provide 

progress to the District Implementation Team monthly to support AWARE efforts. The AWARE 

team will work collaboratively with the PBIS team to develop an Interconnected Systems 

framework at the six targeted AWARE Schools. There will be ongoing collaboration with the 
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district’s Office of Family and Community Engagement to plan Parent Night events at all AWARE 

schools. The Mental Health Support Specialists will meet weekly with AWARE schools to identify 

negative indicators with school based teams to help minimize risk factors. The AWARE team will 

present at numerous community events to share the purpose of the grant to gain support from 

the community and promote mental wellness. The Mental Health Supports Team (AWARE team 

(mental health), crisis and bullying) will meet to collaborate, as well as, coordinate our efforts.  

 

Accomplishments: 

 

School social workers are the link between the home, school and community providing direct and 

indirect services to students, families and school personnel to promote and support students’ 

academic and social success. School social workers are prepared to provide a breadth of services 

as members of multidisciplinary school teams. These services include, but are not limited to social 

history’s, assessments and screenings, counseling and support groups, crisis intervention, home-

school collaboration, advocacy, services to families, services to school staff, truancy intervention, 

coordination of community agency services, classroom presentations, and Parent trainings and 

workshops. 

 

More specifically, Social Workers provide a variety of services within the school district. Currently, 

26 Social Workers provide services to approximately 151 schools.  On an average, 26 social 

workers carry between 6-8 schools, with the exception of two social workers, one whose primary 

responsibility is to provide assistance to the State Attorney’s Truancy Division, and the other who 

is assigned full-time at one high school. School Social Workers provide direct service to their 

assigned schools.   This includes social history’s, home visits, assistance with attendance issues, 

attending and participating in (Multidisciplinary Referral Team)MRT,  Attendance Intervention 

Team (AIT) and (Individual Education Plan)IEP meetings when needed, making referrals, 

following up with families, crisis management, and  individual and group therapy as needed.  In 

addition, many of the school social workers manage and work at our clothing closet, “Dignity You 

Wear.” 

 

During the 2015-16 academic year, school social workers received 2,149 referrals for service. 

1009 Social Histories were initiated.  School social workers also supported students and schools 

in matters regarding attendance.  They participated in 518 Attendance Intervention and MRT 

meetings, which allowed the school social workers to work very closely with the families of each 

student involved.  Another important shift for school social workers in the 2016-16 school year 

was their contribution to the ongoing dialog with students who have poor school attendance.  This 

element of student/family dialog with school social workers provided is an excellent opportunity 

School Social Workers 
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to connect families with additional resources within the community in order to provided wrap 

around services to the students of Duval County.  

 

Strategies For Implementation: 

 

In 2015-16, a new Supervisor of Social Work position was created to help direct the focus of 

School Social Workers throughout the district.  The supervisor has worked hard to ensure that all 

school social workers are highly skilled, and well trained.  During the 2015-16 school year, all 

school social workers were provided professional development in the following areas; FOCUS, 

PBIS, Crisis, Drop-Out Prevention strategies and programs, Positively Motivating Others, and 

Youth Mental Health First Aide.  Additionally, in-service and planning time was provided in 

conjunction with several community agencies such as Youth Crisis Center, and Delores Barr 

Weaver Foundation as a means of creating more connections with community partners.  These 

partnerships will allow the district to work more effectively to utilize resources outside of the district 

to help support children and families in Duval County. 

 

In addition, Social Workers provide services to other programs: Full Service Schools, alternative 

schools, three ATOSS centers, Pride Academies, Homeless and Foster Care programs, the Teen 

Parent Center, and Exceptional Student Education. 

Areas For Opportunities: 

 

In the 2016-17 academic year, school social workers will face many challenges.  In an 

effort to successfully support the students and families of Duval County, school social 

worker will strive to do grow in many areas.  One goal will be to develop and implement 

a Policy and Procedures Manual for School Social Workers, and school staff, in order to 

facilitate consistent practices district wide. Additionally, the supervisor will initiate a plan 

to have school social workers provide more direct services to schools such as individual 

and group counselling.  The format for documenting a student’s social history will be 

redesigned for the 2016-17 school year to ensure a more streamlined process.  Also, 

follow-up with the implementation of an Internship Program for Social Work students from 

FSU and UNF to be School Social Work Interns will be a priority.  Lastly, school social 

workers will continue to support the Parent Academy program by providing workshops 

and trainings to parents throughout Duval County.  

 

Teen Parent 
 

Accomplishments: 
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During the 2015-2016 school year the TPSC has coordinated the implementation of Breast 

Feeding Centers on four high school campuses.  Additionally, the Teen Parent Program has 

developed new relationships with Shands/UF Health to implement fast track referral systems for 

Little Miracles, Magnolia health clinic.  The Teen Parent Program provided support for over 500 

students and babies in Duval County during the 2015-16 school year (See Table T). 

 

           Table T 

 Teen Parent Services 2015-16  

Description Number Served 

Total number of students and babies served this year to date 592 

Number of Teen Parents serviced this year 307 

Number of Babies serviced this school year 285 

Number of students currently pregnant 25 

Number of schools serviced with teen parents enrolled 38 

 

 

Strategies For Implementation: 

  

The Teen Parent Service Center (TPSC) is the district’s dedicated transitional program which 

assists in the coordination of ancillary services in order to direct teen parents towards their goals 

of graduation and becoming self-sufficient. These ancillary services consist of: 

 

Childcare Services:  Child Care Services include a child care center on the campus of A. Phillip 

Randolph High School.  Additionally, the Teen Parent Program contracts with 127 community 

childcare centers that are licensed with the Department of Children and Families.  Health services 

are provided to all parenting teens in the district.  Our district-operated child care center has a 

nurse to support teen parents and their children that attend the child care facility housed onsite at 

APR.  This nurse provides health related services, as well as parenting education and referrals to 

outside agencies.  Teen parents who choose other schools within the district are referred to the 

Duval County Health Department (DCHD) school health program, which has been cited by the 

Florida Department of Health as a potential “best practice.”  Department of Health nurses provide 

case management, prenatal care, counseling, health education, parenting classes, aftercare 

services, and follow up to reduce the chances of repeat pregnancy and to ensure teen parents 

continue in school through graduation.  
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Social Services:  The district also employs two social workers and three case managers to 

provide ongoing case management and support to pregnant and parenting teens and their 

families.  Supports include, but are not limited to, coordinating social services in the areas of 

housing, food, clothing, and transportation for students and their children as needed.  

Transportation is provided by school bus, city bus and coordination with contracted transportation 

providers.  The TPSC case management model links medical, psychological and social services, 

the school environment, and childcare services.  Students receive counseling, get enrolled in 

health insurance, referred for prenatal care, WIC, and other support services based on their 

individual needs.  Case managers also work with school staff to ensure that students are in the 

right academic program, attending school, and aware of what requirements are needed for 

graduation. The TPSC also assists teen parents currently not attending school in re-enrolling.  

  

 

 

Areas For Opportunities: 
 

During the 2016-17 school year we will work toward designing and implementation of a district 

wide transitional program for students leaving and returning from maternity leave. The Teen 

Parent Program will implement a comprehensive teen parenting program.  A Memorandum of 

Understanding will occur with the Magnolia Project to implement a teen parent clinic day.  This 

will provide an opportunity for teen parents to receive training on effective parenting skills.  Also 

a Memorandum of Understanding will commence with the Healthy Start Coalition of Duval to work 

with students enrolled in the Healthy Families Program, to ensure that teen parents and their 

children are well fed, and provided with comprehensive health care services.  Lastly, The Teen 

Parent Supervisor will create and implement district wide training for school based administrators 

and staff to share current statutory requirements in regards to teen parenting students and their 

children. 

 

District Crisis Response and Crisis Hotline 
 

Accomplishments: 

The district Crisis Team, along with community partners, assists school staff members to assess 
the impact of individual crisis events and respond to larger scale crisis events.  This effort reduces 
the adverse impact on learning and provides mental health support through timely intervention 
services. 

Youth suicide and teen depression is a serious public health concern. According to the recently 
released 2015 Youth Risk Behavior Survey, almost 19% of district high school students surveyed 
attempted suicide compared to 7.6% statewide. 31.4% of students felt sad or hopeless every day 
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for two or more weeks in a row. Middle school results indicated that of those students surveyed, 
27% considered suicide, 17.9% made a suicide plan and 11.3% attempted suicide.  

The district Crisis Team is composed of School Psychologists, School Social Workers and Mental 
Health Counselors who provide on-call assistance to students and staff in crisis throughout the 
Duval County Public School system. When students indicate suicidal/homicidal ideation, self-
harm or display out of control behaviors, the Child Guidance Rapid Response Team is dispatched 
to conduct risks assessments. When a death or other traumatic event occurs, the Crisis Team 
assists school personnel, students and parents in meeting the immediate emotional needs of 
students and in restoring a sense of normalcy at school once again. 

In addition to responding to school crises, the district Crisis Team serves as a resource for schools 
and parents in providing community service referrals for individual and family grief counseling and 
other needed supports. When appropriate, the district Crisis Team is able to help families who 
have lost a child locate burial assistance for their child. The team also conducts trainings for 
school personnel and workshops for internal and external partners through the Parent Academy 
and Adult/Youth Mental Health First Aid programs. 

Strategies For Implementation: 

Our district maintains the Duval Crisis Team Hotline as a point of contact. The district Crisis Team 
Hotline received 911 calls during the 2014-15 school year.  Of these calls, 458 were for 
suicidal/homicidal ideation, 91 were for cutting, and 284 were for out of control behaviors and 32 
involved the deaths of students and/or faculty/staff and traumatic events. To date for the 2015-
16, the Crisis Hotline has received 988 calls, an increase of 8%. The Crisis Hotline is manned 
24/7 by a school psychologist in order to respond to crisis around the clock.  The Crisis Hotline 
number is (904) 390-2535. 

The Duval Crisis Team partners with community agencies to help educate school staff, parents 
and students about suicide and community resources. Whenever a traumatic event such as a 
death, accident, traumatic incident or natural disaster impacts children’s lives, the trained mental 
health professionals on the Crisis Team provide students with coping strategies to help them feel 
safe and secure again.  When students feel safe and secure, they have a nurturing environment 
in which to learn. 

The Duval Crisis Partners support school based and district based staff through ongoing 
professional development.  Training specific to crisis situations was provided interns, staff, 
parents, school social workers, school counselors, resource officers, clerks, and administrators 
during 2015-16 (See Table U). 

Table U 

Professional Development for the 2015-16 School Year 

Training Name Date Audience 
# of 

Participants 

Crisis for Interns 08/26/2015 
University Student Teacher 

interns 
150 
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De-escalation of Student 
Behavior 

10/07/2015 School Staff 14 

Grief 10/15/2015 Parents 19 

Crisis Response for Social 
Workers 

10/21/2015 School Social Workers 25 

Crisis Response for Elementary 
Counselors 

12/09/2015 Counselors 75 

Crisis for Interns 01/08/2016 
University Student Teacher 

interns 
150 

Suicide Awareness 01/13/2016 New School Resource Officers 8 

Crisis for New Social Workers 01/20/2016 Social Workers 4 

Crisis for School Psychology 
Club 

03/10/2016 University students 10 

Crisis for Support Staff 04/06/2016 Clerks 2 

Crisis for Charter Schools 04/14/2016 Administrators 50 

 
Strategies For Implementation: 

 
To date during the 2015-16 school year, the District Crisis Team responded to 32 separate crisis 
events over 40 days.  This response included the services of 93 School Psychologists and Interns, 
School Social Workers and Mental Health Professionals.  The team served 212 faculty/staff 
members and 1200 students.  In addition, the Crisis Response Team monitors the content of 
student emails and are alerted when language related to abuse, self-harm or suicide are 
detected.  To date, the Crisis Team has alerted school officials on 22 separate occasions of these 
concerns and has assisted in determining the next steps in intervention.  The School Psychologist 
for Crisis Response also collaborates with the district School Police to conduct Code Red Intruder 
drills at schools.  25 Code Red drills were conducted during the 2015-16 school year.  
 
To date, the district Crisis Hotline deployed the Child Guidance Rapid Response Team 828 times 
in order to immediately provide an assessment to determine if a student is at risk to themselves 
or others.  If it is determined that the student is at risk, then the Child Guidance Rapid Response 
Team member assists in facilitating immediate hospitalization and  treatment through the Baker 
Act.  If the student is determined to not be at risk, then they make recommendations to the parents 
and school staff in order for them to access community resources for mental health supports and 
services.  
 



 
DCPS Annual Developmental Responsiveness Plan 

 

36 
 

Lastly, the School Psychologist for Crisis Response, School Social Workers and district Mental 
Health staff has recently partnered with the Mental Health Resource Center to facilitate 
communication between families whose child has been hospitalized through the Baker Act and 
the school personnel.  After obtaining a written release of information from the parent, the 
discharge summaries are sent to a representative or therapist at the school to coordinate and 
enhance services and safety planning for the transition back to school from inpatient treatment. 
Since April of 2016, 57 consents and discharge summaries have been received and forwarded to 
schools.   

 
Areas For Opportunities: 

 
The district Crisis Team will continue to work toward meeting the needs of school personnel, 
parents and students during the 2016-17 school year. In order to enhance these efforts, the 
following items are proposed: 
 

 Publication of a district Crisis Response and Recovery Guide 
 Expanded Professional Development to include Middle and High School Counselors 
 Creation of Data Collection through a district Crisis Electronic Platform 
 Update ALERT Guide for distribution to School Counselors 
 Provide training through Youth and Adult Mental Health First Aid training 
 Continued use of community partnerships such as Child Guidance Center and Mental 

Health Resource Center  
 Extend opportunities for community partnerships to Riverpoint Behavioral and Wolfson’s 

Children’s Hospital Behavioral Health 

 

Bullying Prevention and Hotline 
 

Accomplishments: 

According to the 2015, Youth Behavior Risk Survey (YBRS) bullying continues to be a concern of 
students in Duval County.  The results of the survey revealed that 20.3 % of high school students 
indicated that they have been bullied on school property.  This has increased from 19.3 % in 2013 
and 17.6% in 2011.  The data is even more revealing as it pertains to middle school students.  In 
2015, 46.2% of middle school students perceived that they had been bullied on school 
property.  This is an increase of over 5 percentage points from 2013. 

The district bully prevention program serves to educate employees, students, parents and citizens 
of this community about bully prevention.  The Bullying Hotline was instituted a year ago to offer 
an easier way for bullying allegations to be reported and subsequently investigated.  Reports can 
be made in a variety of ways including oral and written reporting, calls to the hotline, email and 
text reporting.  Callers can make reports to a certificated professional who then works with the 
schools to address the concerns.  In addition to training modules offered by request, the district 
has also written into its curriculum guide lessons from the Second Steps anti-violence/anti-bullying 
program.  This is for kindergarten through eighth grade; Bully Free is an online option for all 
grades where teachers can download entire lesson plans aligned with their content for delivery 
as part of their instructional plan. 
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During the 2015-16 school year, the Bullying Prevention Team was involved in a number of 
activities throughout Duval County that brought awareness and understanding to the issues 
related to bullying.  The Bullying Prevention Team held a district-wide Unity Day, and held a 
competition for student created Bully Prevention Public Service Announcements (PSA’s), which 
culminated in the award of over $500 in prizes to students.  

Strategies For Implementation: 

District specialists offer professional learning opportunities on the topic of bullying.  This includes 
bullying, cyber-bullying, harassment and teen dating violence as defined by Florida State Statute 
1006.147. Information is provided regarding prevention, notification, jurisdiction, instruction, and 
covers the publication of the policy and counseling referrals. The Bullying Prevention Hotline 
phone number is (904) 390-2255 and can also be reached via text at the following web address: 
390Call@duvalschools.org.  Reporting forms may be found at schools and on the district website 
list. During the 2013-2014 academic year the hotline generated reports for 202 incidents.  There 
were a total of 357 bully related incidents recorded in Genesis.  Of those incidents, 81 were 
substantiated as bullying, 13 substantiated as harassment, 259 unsubstantiated bullying and four 
unsubstantiated harassment. 

During the 2015-16 school year, Bullying Prevention Staff provided training related to bullying to 
a variety of stakeholders within Duval County. Training was provided to interns, school 
counselors, staff, and administrators, as well as parents, community partners, foster parents, and 
families attending the Student Options for Success program (See Table V). 

Table V 

Bullying Prevention Team 

Training Name Date Audience # Trained 

Bully Prevention for 
Interns in Education 

8/26/15 University 
Student Teacher 

Interns 

150 

1/8/16 150 

Bully Prevention in 
Elementary 

12/9/15 School Counselors 75 

De-Escalation of 
Student Behavior 

10/7/15 School Staff 14 

Bully Prevention for 
Charter Schools 

4/14/16 Charter School Principals 50 

School Bully 
Prevention Trainings 

9/9/15 First Coast High School Staff 48 

9/23/15 School Staff 7 

10/9/15 School Staff 11 
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10/23/15 School Staff 9 

12/4/15 School Staff 3 

3/3/16 School Staff 7 

5/5/16 Charter School Staff 13 

Bully Consultation 
School Staff 

9/15/15 School Staff 2 

9/23/15 School Staff and Parents 4 

1/21/16 Charter School Staff and Parents 4 

4/7/16 School Staff and Parents 7 

4/20/16 School Staff and Parents 5 

5/9/16 Charter School Staff and Parents 7 

DCPS Bully Policy 
and Prevention 

9/3/15 

Community Partners who 
Work in After-School Programs 
With the Jacksonville Children’s 

Commission 

13 

12/3/15 6 

1/27/16 10 

2/18/16 8 

3/10/16 3 

4/12/16 9 

5/13/16 15 

Bullying in the 21st 
Century (Parent Academy) 

9/15/15 Residence of South Wind Villas 11 

9/30/15 Residence of Victoria Point 9 

9/8/15 Families of Jeb Stuart Middle School 4 

11/3/15 
Participants in the 

Student Options for Success Program 
at Ed White High School 

11 

1/12/16 Participants in the 12 
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Student Options for Success Program 

2/23/16 
Participants in the 

Student Options for Success Program 
9 

3/15/16 
Participants in the 

Student Options for Success Program 
12 

4/12/16 
Participants in the 

Student Options for Success Program 
8 

5/3/16 
Participants in the 

Student Options for Success Program 
10 

5/14/16 Word of Live Church 37 

5/16/16 Therapeutic and Medical Foster Parents 11 

 

Areas For Opportunities: 

In the 2016-17 school year, the Bullying Prevention Team will sponsor another Unity Day Event, 
with an expanded PSA competition, and larger prizes.  Additionally, the team will partner with the 
Jacksonville Systems of Care and the Bridge of Northeast Florida to provide more training and 
support for bullying related issues within our community.  Lastly, additional staff members will be 
added to the team to respond to calls to the Bullying Hotline.  These new staff members will be 
provided with extensive training on the correct protocol for handing calls related to bullying. 

Budget 
 
Table W  

 

 

 

Budget 
 
 
 

Description Cost 

Night-time $200,000 

ATOSS $300,000 

SOS $35,000 

District Personnel $635,954 

Deans $64,202 x 54 = $3,466,908 

 Security Guards $32,101 x 174 = $5,585,574 

 ISSP Teachers $64,202 x 54 = $3,466,908 

 Ex. Director of Student 
Discipline & Support Services 

$134,269.91  
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Targets  
 

Measurable Objective 

2015 EOY 2016 Target 
Actual 170 

Number 
2017 Target  

216 
Target 

Met                   
(Yes or 

No) 

Increase number of referrals to Full Service 
Schools 

3,346 3,500 3,700 3,885 
Yes 

Reduce Out of School Suspensions 11,894 10,705 10,317 9,286 
On 

Track 

Reduce the Number of Discipline Referrals 
(Includes Level 1-4) 

86,036 77,433 100,466 99,462 
No 

Reduce the Number of Level 3 Referrals 
Outlined by the Code of Conduct  

3,633 3,270 2,998 2,699 On 
Track 

Reduce the Number of Level 4 Referrals 
Outlined by the Code of Conduct  

101 84 46 46 On 
Track 

Reduce the Number of Repeat Students 
Receiving Discipline Referrals by 10%.  

15,154 13,638 15,795 14,216 
No 

Increase the Number of Schools Receiving 
PBIS Certification  

50 65 70 75 
Yes 

Increase the Use of Restorative Practices as 
a Discipline Action (15%)  

2,272 2,500 8,043 8,445 
Yes 
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Appendix A 

2016-17 Department Structure 

 

Executive Director
 

AWARE
Mental Health 

Specialist

AWARE
Mental Health 

Specialist

AWARE
Mental Health 

Specialist

AWARE
Mental Health 

Specialist

Support Technician
 

Social Work
Supervisor

Truancy Officer
 

Truancy Officer
 

School Bookkeeper
 

School Office 
Assistant

 

Teen Parent Center
Social Worker

Teen Parent Center
Case Manager (para)

Teen Parent Center
Social Worker

Teen Parent Center
Case Manager (para)

Teen Parent Center
Case Manager (para)

Child Care Center
Specialist

 

Child Care Center
Teacher

 

Child Care Center
Teacher

Child Care Center
Teacher

Child Care Center
Paraprofessional

PBIS
Supervisor

PBS Specialist 
 

PBS Specialist
 

PBS Specialist
 

PBS Specialist
 

PBS Specialist
 

School Psychologist
Bully Prevention

School Psychologist
Crisis Response

Hearing Office
Supervisor

ATOSS
Teacher

ATOSS
Teacher

ATOSS
Teacher

ATOSS
Social Worker

ATOSS
Social Worker

ATOSS
Social Worker

Truancy Officer
 

Special Programs
Coordinator

 Home Instruction
Clerk/Typist

STRIVE Specialist
 

STRIVE Specialist
 

STRIVE Specialist
 

STRIVE Specialist
 

STRIVE Specialist
 

ATOSS
ISSP Para

ATOSS
ISSP Para

ATOSS
ISSP Para

Child Care Center
Paraprofessional

Child Care Center
Paraprofessional

Child Care Center
Paraprofessional

Child Care Center
Paraprofessional

Child Care Center
Paraprofessional

Child Care Center
Paraprofessional

School Nurse
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Clerk
 

Clerk
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

ESE Conduct Review
Instructional Program 

Suport

ESE Conduct Review
School Psychologist

Social Worker
 

Social Worker
 

Social Worker
 

Social Worker
 

Specialist
 

Teen Parent Program
Supervisor

2016-17
Office of School Culture and Climate

 


